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THRING AS AN EDUCATIONALIST. 

By h - Bagenal, Esq., H.M.I. 

EDWARD Thring was born in Somersetshire, in ,821, the 
son of a landowner, who was also a clergyman. He was one 
of five brothers, all of whom made their mark in life. His 
father was a man of strong character, but hard, unbending 
will, administering his domestic affairs more on the principles 
of an Eastern Pasha, than of a western Englishman. 

Thring s first school was a private one at Ilminster, not 
very far from his home, where he found such experiences as 
may be paralleled by those of the good Lord Shaftesbury. 
“ It was my memories,” he used to say, “ of that school and 
its severities which first made me long to try if I could not 
make the life of small boys at school happier and brighter.” 
After three years at Ilminster, Thring went to Eton on the 
foundation, and remained till he was captain of the school. 
In those days Eton was what would be now called a barrack 
school, and the educational experience of Thring, in what 
was then known as “ Long Chamber,” no doubt supplied to 
him in after life the object lesson of “ how not to do it, as 
well as suggestions for the scholastic reform he was destined 
to carry out. 

Here is a sketch given in after life by Thring of his Eton 
experiences : — 

“ Not five-and-twenty (now fifty-five) years ago, with open 
gates up to eight o’clock at night all the year round, an 
sentinels set the winter through, as regularly as in t e 
trenches before Sebastopol, to warn us of the coming paster, 
the boys of the finest foundation in the world starved their 
way up to the university. Whistle or hiss marked he 
approach of friend or foe. Rough and rea > was 
they led. Cruel, at times, the suffering andj 
profligacy. For after eight o’clock at night no p y ^ 
came near till the following morning; no on heard 

same building; cries of joy or pam were equ g ^ he ]p 
and, excepting a code of laws of their own, ^ 
or redress for anyone. Many can reco ec is. 

No wonder Thring said afterwards that a mob o y 

cannot be educated.’ 
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bad, and the attendance ni 

knowledge of what was de ' < T‘’ ' " _ Love for the place, and 

the desire to make school know „ it (of course it is 

antagonism to the system ^^"J.f.er-feeling for his 

greatly changed now), was his p 


old school. Tr . r it., 

Captain of Eton, Thring went up to Kings College, 

r „ * /Y Minfin mu cnpfl linivprmtv 


Cambridge, as a scholar, and after a distinguished university 
■ took orders, and accepted a Curacy at Gloucester. 


Speaking of his career as a teacher, in after years, he said : 

“ But the curate life w’as the foundation of it all in practice. 
Never shall I forget it, with its teaching work, almost daily, 
in National Schools. Everything I most value of teaching 
thought, and teaching practice, and teaching experience, 
came from that. Never shall I forget those schools in the 
suburbs of Gloucester, and their little class-room, with its 
solemn problem, no more difficult one in the world : how on 
earth the Cambridge honour man, with his success and his 
brain-world, was to get at the minds of those little labourers’ 
sons, with their unfurnished heads, and no time to give. 
1 hey had to be got at or — -I had failed. They tried all my 
patience, called every power into play, and visited me with 
much searchings of heart if they did not do well. Never 
•shall I cease to be grateful to those impracticable, other-world 
boys, and that world of theirs which had to be got into. 

whfrh J*"? * t ^ reat secret °f St. Augustine’s golden key, 
of he iock^ /a T°r f ***’ * USeleSS Unless * fi <s the wards 
lvttvn /" d ,he wards 1 had t0 ‘1» wards 
■strew bovs verv '° ! ° P<med ’ the minds of those little 
about cutting and chopping myMlf^n^ 1 ^ 1 a " d 1 had '° 

make myself into the wooden kev ll! * ^ l ° . lry a " d 
look, the merit of fitting the lj?’ 1 common it might 
and opening the sh„, , a . nd ““locking the minds, 



and opening the shut chambers oi Z Zn 
Ihnng was appointed Head Master of 
1853, at the age of 32. He had in n * “* 

n the same year married a 


German lady, who had \ L ‘ ie same year married a 

ideals, and who throughout his cTr"^ ^ educational 

him in the trials he had to face Pr ° Ved everything 
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From the outset Thring took un Lie , 
but an end ; not as a stepping-stone to e^ &S & means 
but as a life-purpose evidently cherished IfoyeaT ‘v^The 
building up of a public school upon lines clearly ’visible ,0 
h,s own mtnd. And ,t was a splendid field for the energies 
and intellect of an able man. To influence school life in 
England is to leave your mark for better or worse upon a 
stream of boys who will hereafter represent the highest social 
and intellectual forces of the kingdom. Such a work may 
even profoundly modify national character through the 
thoughts and actions of future leaders of men. And Thring 
began his work with a full knowledge of what was wanted, 
and a fixed conception of how to do it, and moreover with a 
strong conviction of his ability to carry it through. He was 
both the man-who-knew-what and the man-who-knew-how. 

Uppingham is a small market town in Rutlandshire, 500 
feet above the level of the sea, endowed with a fine, bracing, 
dry climate. The school had been founded as “ a faire free 
Grammar School,” in 1584, by Archdeacon Johnson. The 
endowment furnished a stipend of ^150 a year to the Head 
Master, to which was added an antiquated house. A single 
assistant on the foundation, an under master and an “ in- 
efficient writing instructor” constituted his working staff in 
1853. Needless to say his scholars were represented by only 
some two or three dozen boys of the neighbourhood. Thesp 
were the materials out of which Thring built up the Upping 
ham of to-day, with its twelve boarding-houses, 50 masters, 
400 boys, fine hall, library, chapel, and all the equipment for 
a first-class mental, moral, and physical education. ow 
this was done, and at what expenditure of nione), r 
worry, and work, it is not my purpose here to desc _ • 

must refer you to the recent life of Thnng, wn.ten by 

What I want to do to-day is to examiue briefiy^he pjsria . 


Mr. G. R. Parkin, for details. 

What I want to do to-day i . 

pies on which this great educational h e wor ' ^ fhe ^ 

It may perhaps help to inspire us a ‘ England 

and energy of one of the great schoolmaster^h^t g ^ 
has produced, one whose formative « appreciated, 

present generation are probably not a ^ w£)rds the main 
I am just going to set down in S 

principles of his action. , av their children 

Englishmen of the upper classes send a»ay 
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- trang-ers. No theory which 

from home to be educated y to begin with is of any 

does not distinctly recognize i does not thor oughly 

value in England. No prac i ^ acceptance from the 

and fairly meet this fact oU 2 Jeave home to go to school, 

practical English mind. , whic h is better than home, 

In theory they are sent 1 , fathers and mothers. 

to be under men who tr ® in ^pj^e^better than home; men 

This is a large demand-a place be Qf ^ 

better than father and mother as 


obvious “ better ” is at once seen. 


The children require 


OOVIOU>> UtHlCI ao m-v ~ • 

lessons and skilled teaching, and few homes can give this 
But whole nations— Germany, for instance bring skilled 
teaching with reach of all homes. The Englis sc oo in a 
instances started in early days as a local school, and has been 
pushed out of this by the judgment of the English people. 
This teaching want, therefore, clearly can have little to do 
with the present fact. England has not chosen to have its 
education carried on at home, but deliberately prefers, when 
it can be had, a boarding school. Accordingly the mere 
teaching does not satisfy the better-than-home claim. For 
the teaching might be had and the home kept. The difference 
between merely teaching, and teaching and training, is simply 
immeasurable. The introduction of the training element at 
once makes a different world. This different world, if it is 
truly adapted to its purpose, demands, indeed, to begin with, 
everything that the other does, with the addition of every- 
lng necessary to provide for the whole life of every boy in 
and out of doors on the best training principles. It will 
ever y school question to get rid at once of the idea 
iL min’i leaching and knowledge part of the matter is 
has been m arf g E " gi,sh P oint of view. The decision 

tTnXh ngm^V"'- THe Wealth ? E "S' ish " ei ' her 

into wW h T' Whi . CE ^ mi « ht d °> 2° 

•>n this plan, which Jhey mightlo"" As a°f Th ^ 
Englishmen of the Inner and t j f be y° nd dls P ute > 
children from home anfuhe d mid I le classes send their 
is not the teaching.’ Thisat on^b ^ ^ ^ fr ° m h ° me 
conditions of a boarding-school 


must be better than home “f ‘ ° f 

home, and a thousand families do Y b ° y C ° meS ^ 


It 


cot want, if they understand 
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their wants, io per cent, of their i,ooo boys to kV * ~7 
brilliant knowledge-caskets and prize-win™ - b tUrned out 
cent, take their chance. The class list do WhUe . 90 per 
training demand for each boy at all— everTh^ the 

home ought to go to a better-than-home place ThM° “T 
general principle of Thring’s educational theory lJu's 
how he worked it out. ket us see 

, In , tb ® P reface to a book > called Education and School 
which Thring wrote in 1864, he remarked that there are some 
elementary questions in practical education which must he 
settled before any settled agreement or disagreement can be 
arrived at. For example : Is it the business of a school to 
teach and train every boy, or is it enough to offer knowledge 
which only the clever and hard-working boys take and digest? 
I need hardly say that the first proposition was firmly held 
by Thring. Over and over again he laid down that education 
meant the best training for all the young with a view to their 
after life. “ Education is training true life.” “The object of 
school training is twofold — first, the training the life; secondly 
the training the intellect and body. First, the setting the 
impulses on the right track ; secondly, the training the 
instrumental powers rightly.” 

Thring held that all the ordinary requirements for good 
teaching and good life are capable of being stated with as 
much certainty as the requirements of any other piece of 
mechanism — such as a ship. “ Unless a ship is seaworthy,” 
he was fond of saying, “ what is the use of the captain being 
good ? ” In the same way he held that no school is safe in 
which certain facts of construction are disregarded however 

good the Head Master may be. 

In a school, therefore, it is of the utmost importance that 
the whole government and machinery should in its minutest 
particulars do its work in perfect truth and perfect free om. 

It follows then that no falseness in the government, no 
falseness in the working plan, in or out of schoo , can m 
boys true. Whatever is professed must be done. 

If a school profess to teach, then every boy must ha - 
share of teaching. There must be no knowledge-scramble, 

or the untruth will make itself felt. re allv 

If a school professes to train, then every oy 
known, bis wants supplied, his character consulted, 

untruth will make itself felt. 
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find proper food, and proper lodging, 

untruth will make its el e • var iety of occupation, a 

A sufficient number of masers, ^ ^ ^ free from 

feeling of being n °"" necess ities in a good school ; and 

Te wan, of these or of any of the other real requiremen ts for 
training and teaching properly, is a sort of acted falsehood ; 
for that which is professed is not done. 

No men living can teach and train properly if they 


are 


so. 


without the machinery for doing — 

Men are of more value than walls ; so the most important 
constructive facts in a great school are, 

(1) That there shall be a permanent staff of masters, 

with their incomes depending on their work. 

(2) That these masters shall not have more boys to deal 

with than each can attend to individually. 

(3) That the boys shall not be forced to herd together in 

large rooms, but each have a sanctum of his own. 

(4) That the boys ’shall be boarded in a proper way, that 

is, that all the domestic treatment shall fairly 
recognize their station in life. 

(5) That the boys shall be trusted, and free to do anything 

that a wise father would wish his son to do. 

On these five things, according to Thring, depend the true 

nnt f 0, i SC °°r A § Teat school, great in principle, will 
t fail in any of the above-mentioned points. A great 
choo w. no, have its masters birds of passage. A urea 

100 A great school win not 

»ay. A great 

point's 0 ^ Pr0Ceed t0 SUmrnarize Turing’s views on all these 

This arises from th^characte "TV" 01 be birds of passage- 
twofold. They have to F t ^ leir wor ^* Their work is 
government and management",!! ^ haV ® the endre 

teaching is the instinct, S the trif, ft, he h ° yf ". Certainl y> if 

the indifferent matter th t ' ^ lnterest ^ n 8' pleasure, or 

passage can do it well * 1S ° ften thou g ht to be, birds of 
Teaching i s a lifelong But vvhat is teaching? 

minds. As infinite as tn i lng hovv to deal with human 

• human mind is in its variety ought 
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the resources of the teachers to be 
pupils the more skill is required to make ® StUpid 
thus it comes to pass that whilst the ^ learn ’ And 
knowledge is enough to teach advanced of 

to profane the word by calling pourinv t ’ l' 1 ls ri ght 
troughs teaching, the teaching l tde bovs k "° wled S e into 
and low classes well is a thinjof te ftmT/ T 
there is not room for skill as trreat in tn u- ? 11 Not that 
the absence of it is not so 

thing that can be measured and ticketed - skin ^ 18 * 
therefore makes but little show. Hence Vouno- 
from the great knowledge shops of the Univit Me" “hh 
the.r honours, them learning, and their intellectual swo d. 
play and scorn low classes, being ignorant of the variety of 
the human mind, ignorant of the exquisite skill and subtle 
simplicity wanted to meet the twistings and windings and 
resistance of uncultivated humanity. They have got hold of 
a lump of knowledge, and go about with glorious effrontery, 
pushing it into every keyhole, and are angry that the locks 
will not open. 

{2) I he next point in a great school is the necessity that 
the boys shall not outnumber the masters on a dispro- 
portionate scale. The fact of there being too few masters 
utterly undermines the school life, and causes a fearful waste 
of the living material. This affects the school both in its 
teaching and in its morale. It is clear at once that too great 
a number of boys to one master is fatal to teaching, because 
it becomes an impossibility to attend to individuals, to 
explain, to inspirit, or in any way to find out their special 
needs, and adapt the knowledge given to these. But this 
alone is worthy of the name of teaching. 

(3) The third point is the necessity of a sanctum or small 
study for each boy. Boys are sent to school to be trained. 
This is important. They are not trained men exercising 
powers already practised, but learners. They come to be 
taught how to live, to be prepared to meet the trials of life, 
o find out that as they must some day act alone on then 
own responsibility, it is well to begin to know how to do so. 
The preparation then is a preparation for the genera a lts 
of life hereafter. They are to be trained first of all to stuc y. 
I'hey do not understand as yet bow to do it, am c®ary 
therefore are not likely to do it under ess liv0 
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— • h men require in order to study. 

circumstances than tratned .« ^ have been trained to 

then do men r q above all things, quiet, a 

They requ.re, ** ^ ^ ^ ^ ^ 

! » where And this 


What 

intellectual work r «rhpre u^ lc o***~-- - 

place without disturtonce distrac t the mind . And this 

possible to draw off attenuo ^ been overC ome, when 

is after the repugnance ^ . g eager to do it. If this 

the worker knows how t ’ it j s a thousandfold more 

is necessary for the trainee » ^ er y t hing to learn, who 

necessary for the poor boy who h^ needful » t ig for 

does not know even ow strange new life amongst 

the little exile from he first time, to have a spot, 

•tramrers round about him tor me uisi. ’ f * 

however small, which shall be his own, where he shall be 
safe with his books and his letters, where he can think and 
weep if need be, or rejoice, unmolested, and escape for a 
season out of the press of life about him and the strange 
hardness of a new existence into a little world of his own, a 
quasi-home, to find breathing space and gather strength 
before he comes out again. Nowhere on earth if' six or eight 
feet square more valuable than at school, the little bit which 
is a boy’s own, the rock which the waves do not cover. Such 
things as these just form the square table instead of the long 
one, which by its mere shape and framework alters all life. 
No great school will force the boys to congregate together. 

(4) The next position, that a great school will not be 
niggardly, needs no proof, but yet requires to be stated, As 
a matter of fact, the behaviour of any body of men depends 
very much on how they are treated. But this is not the 
whole question. A school ought not only to accept a given 
state of behaviour, but to train it ; to train boys to do right. 
No possible perversion of idea can make mean and niggardly 
treatment a training for right. For instance, if a school does 


o J ’ * ui 1110 LclllUCj 11 ct ObllUUi uuuo 

not give the boys proper food, the getting fresh and better 


j 1 r M me gening liecil dull ucu' 

ecomes one of the necessities of life, not merely « 

matter o greediness. But if the school turns the attention 

o t e o>s strongly on to food in this way, there can be but 

1 e power to restrain them from illicit things. These 

mgs, may appear at first sight matters of comfort, but they 

fhatfT r) Clii f 0 m ° rality - The deceit, greediness, and drinking 
that find entrance ir 


, , * n con sequence are grievously wrong in the 

1 foarfni°tL 1Ve Way to tem ptation, but to create temptation is 
a fearful thing in the power which ought to guard against it. 


i 


( 5 ) The last point that will never bT 7~7 
school is the necessity of trusting the R Cted m a great 
them liberty to do anything that a wise fJtl’ ^ allowin g 
his son to do. Under a right svstem a * ^ W ° uld wish 
doubt about the matter. One thino- • Gre cannot be any 
real halting-place between perfect troth in" the’ ^ ^ n ° 
trust as regards the boys and complete and r 7^™ Wlth 
vision, walled play-grounds, bolts and bars in othT “ P T 
it is safer to trust much than to trust little, and ther"”^ 
either be complete pr, son rule or a wise trust. The reason 
,s simple. One of the strongest motives for g„„ d is Te 
consciousness of having a character to lose. As soon as 
anyone sees that his superior does not believe in his 
character, and only trusts him to a certain point he is 
tempted to trespass a little further if convenient, as he runs 
no risk of losing his character by doing so. 

Such, then, were Thring’s first principles of public school 
teaching and training. 

The merit which Thring would have most distinctly claimed 
for his work at Uppingham was its painstaking adaptation 
of structure to training purposes. To this he attached 
supreme importance. The “almighty wall” was, as has 
been said, the phrase into which, after his manner, he con- 
densed his view of the vital nature of this question of school 
structure : “ Whatever men may say or think, the almighty 
wall is after all the supreme and final arbiter of schools. 
I mean, no living power in the world cati overcome the dead, 
unfeeling, everlasting pressure of the permanent structure, of 
the permanent conditions under which work has to be done. 
Every now and then a man can be found to say honestly 
‘Stone walls do not a prison make, 

Nor iron bars a cage,’ 

- — but men are not trained to freedom inside a prison. Ihe 
prison will have its due. Slowly, but surely, the immovable, 
unless demolished, determines the shape of al wsi e i. 
Never rest till you have got the almighty wall on > ou ’ 
and not against you. Never rest till you have ff° a 

fixed machinery for work, the best possible. to w 
teacher’s workshop is the lives of men/ individuaI cub icle 

The mdividual study for each la , wit h its 

ln the dormitory ; the house, linute 03 c 
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j es tic arrangements ; the chapel 

separate grounds and cun sc hool life ; adequate 

and large schoolroom « „, n i nvme nt, for amusement or 
appliances for manua e hese entere d into his idea 

recreation in leisure o , belie f that nothing should be 
of the “almighty wa > , could be accomplished by 

left to be done by and appliances. 

th oS”dea. as he often said, Uppingham had 
grown by a natural process of evolut.on. Here are some 
more of Thring’s axioms There ts a large percentage of 
temptation, criminality, and idleness in the great schools-a 
moral miasma — generated by known causes, and as certainly to 
be got rid of even by mere mechanical improvements a little 
moral drainage — as the average sickness of a squalid district. 

“Bullying is fostered by harshness in masters, and by 
forcing boys to herd together in promiscuous masses. 

“ Lying is fostered by general class rules which take no cog- 
nizance of the ability of the individual to keep them, and they 
cannot do so when each boy is not sufficiently well known for 
his master to understand, sympathize with, and feel for him. 

“ Idleness is fostered when there are so many boys to each 
master, that it becomes a chance when it will be detected 
and a certainty that no special and intelligent teaching and 

help will be given, or indeed can be given, to the individual 
when in difficulty. 

“Rebellion and insubordination are fostered when from 

same causes many boys who are either backward or 

t \V. Uyfind . n0 care b es t°wed on them, are obnoxious 

|!| ldry P^ nis ^ men ^ s > have nothing to interest them or 

unon th T 86 res P ect ’ and iearn in consequence to look 
upon their masters as natural enemies. 

Sensuality is fostered when these 
same causes are launched into 


any healthy interest, an^hi™ “ “ ng0Verned societ y without 

for fthp mxxr^.,1 , . 6 

ein £ unmixed bitterness), thrown on 


and like boys from the 
overned society without 
er than the body to care 


for (the mental 
their own resources 
numbers and confusion ” exposed to scorn in school, whilst the 

“ The atmosphereof T? ^ ° f raping detection. 

out-of-the-way regions t r , ln cons equence in all their 
more necessary, however WUh falsehood and wrong; no 

when the country round '• a ° n an undrained field 

the old-fashioned farmer but . considered necessary by 


r beca use it has always been 


so. 
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lhrings whole teaching life 

monger, ng and its dry-as-dust methods H “f 1 " 5 ' rU,e - 
breaking through the monotony of ,h» , ! dreamed of 

treadmill round of mere preparation f h v 6acher ’ s d fe, the 
is so apt to dry up Z ^ 

teacher and taught. 1U and s P ln t in both 

In one of his school papers he ; B . • 

between the true and living teacher f ? ainS t0 distin 8 uish 
or, as he calls him, the hammer^ 1 " ^ raaChine tea ^. 

“ The teacher deals with latent powers • tu u 
hammers in a given task. P ’ the hammerer 

. “ Ph f, teacher insiders the worse the material the greater 
the sk.il ,n work, ng it, the hammerer hammers at the nail 
and charges the material with the result. ’ 

“I he teacher knows his subject to be infinite, and is 
always learning himself to put old things in a new form ; the 
hammerer thinks he knows his subject, and that the pupil 
ought to know it too. 

“The teacher loves his work, and every day finds fresh 
reason to love it ; the hammerer hammers at his work, and 
finds it more irksome every day. 

“ I he teacher thinks nothing done till the food he gives his 
pupils is digested and craved for ; the hammerer thinks every- 
thing done when he has hammered at the nail a given time. 

“ I he teacher encourages ; the hammerer punishes. 

“ I he teacher has faith in great principles; the hammerer 
is the slave of little vexations. 

“ Ihe teacher is a boy amongst boys in heart, in judgment 
a man ; the hammerer has the hardness of a man, with the 
want of thought of a boy. 

“ The teacher meets the young on their own ground and 
from their own point of view ; the hammerer stands above 
them and makes laws. 

“ The teacher in punishing considers what is best, not 
what is deserved ; the hammerer applies a fixed penalty. 

“ The teacher deals in exhortation and hope ; the hammerer 
in truisms and lamentation. 

“ The teacher is animated by a high and true ideal, 
towards which he is ever working, to which he is ever 
finding some response, even in apparent failures ; the 
hammerer’s ideal is a shallow dream of selfish success, the 
non-realization of which leaves him apathetic and querulous 
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£ critical of goodness, hardened in his own 

in his work, sceptical 8 . vemen t. 

opinions, and dosed 1 a g al Jn his principles and rules, 

"The teacher, as he bj ^ examp ] e of them himself, 
earnestly strives to be crratine - 

“ Unpunctuali, y mate a" 

“Little changes make autnoruy 
“Little interferences make it ia e • 

“ Pouring out knowledge is not teaching. 

“Hearing lessons is not teaching. 

“Hammering a task in is not teaching. 

“Lecturing clearly is not teaching. 

“No mere applying of knowledge is teaching. 

<< Teaching is getting at the heart and mind, so that the 
learner begins to value learning, and to believe learning 
possible in his own case.” 

“The two main facts on which Uppingham School was 
built up are very simple, and easily stated. 

“ They are these two truths : Firstly, the necessity in a true 
school that every boy, be he clever or stupid, must have 
proper individual attention paid to him. If he has not, the 
boy who has not, so far as he is neglected, is not at school. 
Secondly, that proper machinery for work, proper tools of all 
sorts, are at least as necessary in making a boy take a given 
shape as in making a deal box. 

Out of these two axioms the present School of Uppingham 
has grown by a necessary process of reasoning and practical 

business.” {Life and Letters of Edward Thring, Vol. i, 

page 68 ). ’ 
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A CHAT ABOUT CAPRI. 


By Lieut.-Col. Hemsted. 

“ Truly ^e light is sweet, and a pleasant thing it i s for the 
eyes to behold the sun.” And nowhere is the LJ V T 
or the sight of the sun more pleasant than in the UttleTsknd 
of Capri at the southern end of the Bay of Naples. d 

Bright sunshine is common enough in all Italy, but alas ' 
in too many parts of it the brilliant atmosphere is full of 
malarious poison. In this little island, however, the air is 
the purest and healthiest as well as the most genial and the 
brightest — mountain-air and sea-air combined. 

But quite apart from sanitary considerations, the sweetness 
of the light and the pleasantness of the sight of the sun are 
impressed upon the mind here in a peculiarly exhilarating 
way, not only giving the body a feeling of lightness and 
freshness and strength, but at once lifting the mind above all 
care and trouble and filling it with peace, happiness, and 
calm content. 

Much has been written about Capri, and indeed there is 
much to be written, but nowhere have I seen sufficient 
importance given to the loveliness of its brilliant atmosphere. 
Not that the artists have not long ago recognized it and 
hastened here in ever-increasing numbers to catch and try to 
fix its marvellous “ effects ” ; but its influence on the mind 


and body seem to have been overlooked, or at least unheeded. 

Capri has been called the house of the indolent, but the 
seeming indolence is only the keen enjoyment of the afore- 
said peace and content. Certainly the natives are far from 
being indolent, as is evidenced by the garden-like hand- 
tillage of the soil, everywhere banked up with much toil into 
small terraces on the steep hill-sides, and planted with vines 
and fruit trees, beneath which grow crops of corn and 
vegetables. 

And as to the visitors— the manner in which they scamper 
about the island from the Blue Grotto at its very foot an 
almost under the blue water, to the top of Monte o aro, 
nearly 2,000 feet above it, certainly cannot be called in o 


